School Age Child Development
In order to help school-age children achieve their potential, it is critically important to recognize their developmental needs and abilities. To be most valuable, the program should help children work on the tasks they must accomplish at each stage of development and in each domain of development.

For purposes of this paper, the school-age period is divided into three stages:

- YOUNG SCHOOL-AGE CHILD: Children in K-2

- MIDDLE SCHOOL-AGE CHILD: Children in grades 3-4

- OLDER SCHOOL-AGE CHILD: Children in grades 5-6

Domain of Development is the term that will be used to refer to primary or concentrated areas of development. The four domains of development are:

- PHYSICAL DOMAIN: Focuses on the body, large and small muscle development and motor coordination.

- SOCIAL DOMAIN: Focuses on self-concept and interpersonal relationships.

- EMOTIONAL DOMAIN: Focuses on feelings and emotions.

- INTELLECTUAL DOMAIN: Focuses on cognitive development, thinking and ways of learning.


Important information will be presented about the school-age child's skills, abilities and needs in each of these four domains of development. This information can be used to help you:
· get to know the children in your program; 

· develop good activity plans; and 

· construct a developmentally sound program of activities. 

As you look at the developmental continua printed herein, keep the following information in mind:
· Children should progress along each of the developmental continuum as a result of participating in the program.
· Although children follow the same sequence of development, they proceed at their own individualized rate.
· Development is not uniform, so expect to see some variation in placement on each of the continuum for every child. 

PHYSICAL DOMAIN OF DEVELOPMENT

School-age children typically have fairly smooth and strong motor skills. However, they vary widely in coordination (especially eye-hand), endurance, balance, and physical tolerance.

Fine motor skills may also vary widely and influence a child's ability to write neatly, dress appropriately, and perform certain chores, such as making beds or doing dishes.

There will be significant differences in height, weight, and build among children of this age range. It is important to remember that genetic background, as well as nutrition and exercise, may influence growth.

A. LARGE MUSCLE/GROSS MOTOR DEVELOPMENT
Young school-age children are interested in perfecting skills that have recently come under control. They will spend much time and energy practicing a variety of movements such as running and jumping, throwing and catching. Games such as *Mother May I?*, *Statues*, *Tag*, *Giant
Steps* and *Red Light/Green Light* are important because they allow the child to practice known skills and introduce them to rules and roles.

Middle school-age children delight in learning more complex skills related to team sports such as baseball, soccer and basketball. However, this is the time for learning the basic skills and rules of the sport. Keep in mind that everyone needs an opportunity to play and succeed, so traditional rules may need to be changed or adapted.

Older school-age children are now in greater control of their body and its movement and are ready to begin more structured and adult-like activities such as dancing, gymnastics, judo and karate. They are also ready to learn the fine points of team sports and will relate to the knowledge and experience of a coach, trainer or instructor.
B. SMALL MUSCLE/FINE MOTOR DEVELOPMENT
Young school-age children work to develop their eye-hand coordination by practicing skills such as cutting, pasting, tearing or drawing. They are interested in doing rather than in creating an object or a product. They use all of their senses when involved in an activity. These types of activities are hard work for this age child, and they will tire easily. Keep this type of activity short.

Middle school-age children really enjoy sampling a wide variety of arts and crafts activities. Their visual-motor coordination is good, and they like using real tools and utensils. The process of doing is still more important than perfecting skills and creating products.

Older school-age children will have acquired adult-like abilities in this area. They are ready to engage in activities such as making models, building rockets and woodworking. They also enjoy making works of art - carvings, mobiles and sculptures.
SOCIAL DOMAIN OF DEVELOPMENT

LANGUAGE DEVELOPMENT

Early school-age children should be able to consistently use simple, but structurally complete, sentences that average five to seven words. As the child progresses through the elementary years, syntax and pronunciation becomes normal. Children use more complex sentences as they grow.

Language delays may be due to hearing problems or intelligence deficits. In addition, children who are unable to express themselves adequately may be more prone to exhibiting aggressive behavior or temper tantrums.

A 6-year-old child normally can follow a series of three commands in a row.

By age 10, most children can follow five commands in a row. Children with a deficit in this area may try to cover it up with backtalk or clowning around and will rarely expose themselves to potential ridicule by asking for clarification.

A. OUTSIDE WORLD
Young school-age children are interested in what is happening in the homes of other children. That is the outside world for this age group. They want to structure their environment as their home is structured. They tend to see all adults as parents. They will enjoy activities that allow them to play the roles of family members.

Middle school-age children are intrigued with the community and all the people, businesses and events that occur there. They will enjoy field trips to neighborhood stores, factories and public buildings. They are interested in finding out what goes on in each of the facilities. They like to know the how-to, what and why of everything and everyone. Maps, making them as well as using them, are important to this age group.

Older school-age children's horizons are expanding to include the world beyond the neighborhood. They are interested in cultures, foods, languages and customs of people different from themselves. Attending or organizing cultural festivals, adopting a child from another country and fund-raising events for world hunger are the types of activities that appeal to this age child.


B. FRIENDS
The young school-age child forms many friendships which last for short periods of time. Frequently a friendship will develop because both children share the same interests. Once the interest shifts, the friendship often dissolves.

The middle school-age child can often be found in groups of the same sex peers. A friend is anyone who can meet the peer group's criteria for admittance. As the criteria for admission changes, so does the membership of the group. For example, all of the children who like to jump *Double Dutch* become part of "the group," or all of the children who like to play with GI Joes.

The older school-age child begins to understand the meaning of friendship. Qualities such as loyalty, honesty, trustworthiness and being a good listener are the characteristics that make a good friend. Being someone's best friend is important. Friendship groups are often small but intense in their feelings of togetherness. Often these groups or cliques serve as a security blanket for the members.


C. SELF-CONCEPT
Young school-age children see themselves as no longer being babies and take pride in being able to do things for themselves. They still, however, need and want the assurance of an adult's presence. This age child can best be described as having a fragile sense of power.

Middle school-age children think that they can do no wrong. They are quite certain that they are the smartest person they know and don't hesitate to let you know. Nothing about them is wrong, or so they think. Any criticism is considered a personal attack or the mutterings of someone who is obviously inferior to themselves. They are quick to correct others.

Older school-age children have a much more realistic understanding of who they are and what they can do. They are now able to describe themselves using a variety of adjectives. They tend to compare themselves to the adults they see. It is not unusual for them to adopt the hairdos, dress and mannerisms of popular sports and music stars.
EMOTIONAL DOMAIN OF DEVELOPMENT

BEHAVIOR

Frequent physical complaints (such as sore throats, tummy aches, arm or leg pain) may simply be due to a child's enhanced body awareness. Although frequently no physical evidence for such complaints can be found, the complaints should be investigated, both to rule out substantial conditions, and to assure the child that the parent is concerned about the child's well-being.

Peer acceptance becomes increasingly important during the school-age years. Behavior a child engages in to be part of "the group" may need to be negotiated with parents. This will allow the child to have some conformity and group-standing, without crossing the boundaries of the family's behavior standards.

Friendships at this age tend to be primarily with members of the same sex. In fact, younger school-age children typically denounce or talk about how "strange" or "awful" members of the opposite sex are. This lack of appreciation of the opposite sex steadily diminishes as the child approaches adolescence.

Lying, cheating, and stealing are all examples of behaviors that school-age children may "try on" in learning how to negotiate the expectations and rules placed on them by family, friends, school, and society. Such behaviors challenge parents to deal with the misdeed privately (avoiding peer ridicule), applying a punishment that is meaningfully related to the behavior, and modeling reparation and forgiveness.

An ability to maintain attention is important for success both at school and at home. A 6-year-old should be able to focus on an appropriate task for at least 15 minutes. By age 9, a child should be able to focus attention for about an hour.

It is important for the child to learn how to deal with failure or frustration without decreasing self-esteem or developing a sense of inferiority.

FEELINGS AND EMOTIONS
Young school-age children express feelings and emotions behaviorally. They are demonstrative with both positive and negative emotions. They experience feelings but are unable to label them. Overall, they are emotionally on an even keel. If they do erupt, the upset is usually short term.

Middle school-age children are beginning to use words more than actions to express feelings and emotions. Name-calling, teasing and rank-outs become a primary method for responding to upset. They use analogies or "kinda like" expressions for describing positive emotions. They
definitely do not want to say or do "yucky" things, like giving their parents a kiss goodbye or saying "I love you."

Older school-age children are quite able to express themselves with words. They are aware of degrees of emotion and will spend a lot of time finding just the right word to describe their feelings. They use their voice and facial and body expressions to accent the various degrees of feeling they experience. Exaggeration and sarcasm are frequently used to describe subtle meanings and nuances. Although they can label many feelings and see their expression in others, older school-age children have problems seeing similar emotions in themselves.
INTELLECTUAL DOMAIN OF DEVELOPMENT
INTELLECTUAL DEVELOPMENT
Young school-age children enjoy playing school. They like to practice the new skills that they have learned. They do this by setting up pretend schools with younger siblings or with their dolls and stuffed animals. They really enjoy being the teacher and giving stars and stickers to their "students". They are not interested in reading, writing and arithmetic drills or tests. That's too much like real school and not a lot of fun.

Middle school-age children like to forget about school as soon as they leave it. They enjoy learning new skills and ideas by getting involved in projects that require thinking and doing. They enjoy using their reading and writing abilities as long as they aren't the point of the activity. Problem-solving and creative approaches to solving old problems capture their attention and interest. They tend to see things as "black and white" and "yes" or "no", so they have difficulty appreciating other people's viewpoints.

Older school-age children feel comfortable with a problem having lots of possible solutions. In fact, they like the idea of researching all possible sides of an issue and then testing them or putting them to a vote. This group is really interested in the point of view of other people. "What do you think, Mary?" is the type of question that you will frequently hear. Grades are important to these children and an area of concern. They appreciate having the time and resources (encyclopedia, dictionary or trip to the library) to prepare a school assignment. They are ready to learn good study skills and will benefit from study groups.
SERVING CHILDREN WITH SPECIAL NEEDS
Because of expanded or restricted experience or the existence of a disability or special talent, the special needs child requires some modification in programming. Many special needs children can participate and enjoy the informal structure and wide variety of opportunities available in the typical school-age child care program.

It is important that staff and other children consider the special needs child a member of the group. The child should not be made to feel different because of the special need. Other children can learn to accept those who are different by knowing children with special needs and learning to accept a larger group of individuals as friends. Staff can learn to be more aware of the needs of all children by the inclusion of special needs children in the school-age child care program.

Participation of a special needs child usually requires minimal modifications in the activities that occur. These modifications should result in the individualization of the activity and should be taken into account when planning for all children. The modifications may require a change in the rules to make the activity more or less challenging. It may require a change in the time allowed for completion. Equipment may need to be modified. The process may need to be stressed instead of the product. Only one type of modification will likely be needed to allow for participation and acceptance of the child.

In his book, *School-Age Children with Special Needs*, Dale Fink provides helpful guidelines for programs seeking to mainstream children with moderate to severe disabilities. He stresses the importance of obtaining as much information as possible from the parent and developing open communication with the school staff serving the child. This will provide a source of consultation for the program staff.

School-age child care programs offer a marvelous opportunity for all children, but especially those with special needs to become part of a caring group and develop their skills and talents to the fullest. Remember, because special needs children have much in common with their peers, they will enjoy participating in the same activities that their peers enjoy.
AFTER-SCHOOL PROGRAM
Shot from a cannon, funneled through the narrow door only to explode in your presence, school-age children will arrive in your program each day. The afternoon program should be the exact opposite of the morning one, as staff work to help children release energy in safe and creative ways. Especially on rainy days, there must be strenuous, large muscle activities that allow for noise making and laughter and whole body action. Now is the time for loud music, bright lights and drama! Get involved in dance, aerobics, *Double Dutch* and other rope jumping, floor hockey, soccer, sprints and hurdling - whatever you can think of that requires the body to channel its energy in bursts in a safe way is ideal for an after-school activity.

Occasionally some children may arrive looking and feeling totally drained by the stresses of the school day. These children will need to be reenergized. A quick snack and some time to talk about their day with staff and friends should get them ready for the rest of the afternoon.

The after-school program should provide a wide variety of activities designed to meet the needs of children, enrich their experiences and assist them in achieving academic success. The question of whether or not a program should offer tutoring and require children to complete their homework is often debated. Deciding how much time should be devoted to these areas involves looking at the community and determining the amount of help available to the children at home or elsewhere. If parents lack the skills to help the children, it might be in the children's best interest for the staff to provide such help in the late afternoon.

This afternoon schedule should take the children from where they are when they arrive by providing for the use of large and small muscles, by allowing time to socialize and by letting them create, explore and, most importantly, play.

Toward the end of the afternoon, it is helpful to engage the children in a quiet group activity or ritual such as having "tea time" together and sharing what happened during the day. This type of activity will help children through the next transition of the day: going home. Follow "tea time" with activities that allow children to quietly leave when parents arrive without spoiling the activity. Avoid showing movies or doing engaging activities. From the parents' perspective, there is nothing worse than having to spend a half hour at the end of a hectic day waiting for a movie or activity to be completed.
